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CHAPTER I

INTRODUCTION

The elementary school curriculum should be in line with
current trends and changes in society. 1 VVhat are these trends
and changes in our society?

Barnes and Ruedi described tbis

age as the Power Age, the Atomic Age, the Rnpi:::·e of i·. : achines.,
the Age of Speed.,and the Era of Change.
11

They further stated.,

Euman Society is now undergoing the most svrnepine

mation in history.

transfor-

The ·entire pattern of living is being

tre.nsformed at an unbelievably :rapid rate. 11

2

No subject in the elementary school curriculum can do
more to help the child fit into our changing society than the
social studies.

During recent years, the social studies have

become increasingly prominent in the curriculum of the school..
More and more it is being recognized tbat geography., history,
and civics are among the most important subjects of the entire
curriculum in the building of character and preparing of citizens.

In geography, the emphasis is being placed, not so

much on the physical and factual phases of the subject, but

Maurice Moffatt and Eazel EmYell., Elementary Social Studies
Instruction, p. 3.
2

Barry E. Barnes and Oreen E. Ruedi, The American Way, p. 1..

2

rather on the study and solution of problems of human adjustments and relationships.

Likewise history is no longer merely

a chronological story of war and politics, but a study of problems of civilizations that have either caused retardation or
advancement of communities, states, and nations.

Civics is

no longer merely memorizing preambles., laws, and facts of
government., but it is the study and practice of the duties.,
rights, and privileges of good citizenship.
Hartley and Dugan said tbat a love of country., a pride in
the American way of life, and ari understanding of and respect
for the American heritage have long been a part of the social
studies curriculum.
one.

1

The field of social studies is a broad

It has developed through the years from a course in

history to the broad offerings of today.

The offerings of

today are designed to fit the child for citizenship in a democracy.
Statement of Problem. .
The problem of this study arises out of the conflict of
instructional practices in regard to information concerning
minority groups., with the basic aims of social studies instruction as set forth in the literature of the field.
1

William E. Eartley, and John E. Dugan, Your Heritage of
F1~eedom, p. 15.

3

Importance of the StudY.
The social studies teacher has a great responsibility in
interpreting to the child the American way of life in its
broadest sense.

Impressions made early will last longer.

Im-

pressions of America and its beauty, its strength, its power
and glory should be made in the elementary school.

This can

be done without indoctrination or resorting to the tactics of
the totalitarian nation.

It can be done by presenting the

facts of history and other social studies in an unbiased way.
America is a great nation.

It is great not because of

the size and wealth but because of the people who made it so.
It is a melting pot of all races and creeds.
responsible for its greatness.

All races are

A new approach must be found

to revitalize ou1"" teaching of democracy as a way of life.

We

must train for participation in American affairs by all peoples and all races.

Wholesome participation can only be achieved

by shm1ing to the child that all races have made a contribution
to America's greatness, and that it is the responsibility of
all citizens to keep it great.
Aims of Social Studi,es in t ~ Elementary Curriculum
As stated by Lee and Lee changes in purposes of education
have had more effect on social studies than any other area.
Prom a concept of mastery of certain facts as the aim
J

:,

social

4

studies have moved towa rd a consideration of 11 t h e child's more
effebtively meeting situations involving social relatiops
as the goal.

11

This chang e in purpose carries vast implications

for changes in practice.

Some chang es have already been made:

others will follow. l
The ai ms of social studies. as pointed out by Binning and
Binning are:
l. The enricbment and development of the lives
of pupils to the greatest extent of their abilities and powers wi thln their environment.
2. The training of pup ils to take their plac·e

in a democratic society in such a way · as to
mak e t h eir country a better place in which to .
lin e.2
Purpose of the Study
In the social studies boys and g irls in the elementary
school learn about t he leaders a nd. heroes of the Negro race
throu gh t h eil"• studi es of h olidays and special eyents.

VJi th this

as the only channel., t h ey received very limited information.
In hie;h school., courses are offered which afford greater opportunities for learning .

Since it is t h e responsibility of the

/

social studies tea cher to provide certain learning situations
in which our American heritag e can be given form and substance,

J.

M. Lee and Doris Lee., The Child and Eis Curriculum., p. 272e

2

Arthur Binning and David E. Binning., Teachil}.g__~!f~ --•~g_cJ.~1.
StEdies, p. 33.

5

it is the purpose of this paper to see if it is possible to
remove information on minority groups from "special" instructional areas and techniques and inteGrate it into the normal
pattern of instruction.
Method

~

!B_ Q._ollecting Data

The study made is an experimental study.

The dat~ aol-

lected for this study are not of a statistical nature.
tionnaires were not used.

Ques-

The facts used were collected from

books., newspapers., magazines, reports and a special interview:.,
Soop~

Two factors unite to produce histo1 ical lcnov.;ledge - the
1

transforming agent - mind and the material to be transformed.,
the facts of history.
Til ace gave f:ive phases of the lif'e of people; a political.,
a religious., an industrial, an educational., and a social phase.
Each has a great organization called an institution.

For the

political phase the institution is called the government; for
the religious the institution is called the church; for the
educational and cultural phase., the school; the industr:tal
life., occupation., and for social customs., the family. 1
The core of our social studies program in the elementary
l

-----------------------------William Iface, Method in Eistory_, pp. 11-12.
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school are these five ins ti tutions :t the government, the church,
the school, occupation, and the family.
The study is an experimental study of the teaching of
soclal studies in the upper elementary grades to shmv how t1'...rough
the process of teaching that the a chieviments of the Negro in
these areas and in definite periods of history, can be integ rated in the social studies.
It is true tbat contributions have been made in all periods of history but the study will be confined to the achievements in the period of the maldng of America, the period of
exploration and discovery, the reconstruction pe:t•iod and the
period of modernization.

--

Review of Lit era tur e
As was stated, boys and girls in the elementary school
learn about the leaders and heroes of our race only th.rough
the:i.r studies of holidays and special events.

This has been

or is, in most cases., the only channel through which the
achievements of the Negro are studied.
In address delive1~ed at the Annual Meeting of the Association for the Study of Negro Life anc1 History, Herman Droer of
the Assocla:tion made the statement:

11

The Ne gro is in the high

school cou1•se of study ei the1' directly 01• indirectly. 11 1

_Eerman Dreer,
1944, P• 161.

11

Ee

An Address," Negro Eis'l10:i;y Bull~~in, April,
.

7

further stated1 that a large number of schools in the South
have separate courses in the high school.

Qµestionnaires

were sent to check the libraries for books, newspaper•s and maga~ines on the Negro.

An abundance of material was found in

some for use in the high school.

The questionnaires also re-

vealed the fact that the boys and g il"ls had no use for the
library books until they had completed the eighth grade.
In schools where there are no separate courses, no consideration e;i ven to Negl"O History Week, even though the books
are there, the only chance for the boys and girls to learn of
the Negro is by browsing through the books on sociolOGY and
those in American history or by their teacher integrating Negro history with other courses commented Dreer. 2
Parker 3 said that the achievements of the Negro are so
great t h at they are worthy of inclusion even in an elementary
school.
This study was confined to the high school because courses
were not offered directly or indirectly in elementary schools,
and because of the lack of material on elementary level, it has
not been integrated to a large extent.
1
~ - , p. 164.
2

~ - , p. 165.,
3

C. J. Pa1"lrnr, 11 Perspective in the Teaching of Negro History,"
Negro Hi.story Bullet.in, Octobe1", 1952, p. 9.
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In a statement concerning the availability of material
from the Associated Publishers, mention was made of numerous
request for pictures and materials for children to be used
during Negro Eistory 7veek celebration.

It was also stated

that a demand like this is evidence of the increasing interest in the study of the Negro and should .be supplied by those
vli th the aptitude to adapt subject matt el""' to the capacity of

children on their level. 1
In the schools of Eouston., Texas, work vms done on the
preparation of materials on Negro contributions that had implications for elementary teachers in the public schools.

This

material was to be used in developing for Negro boys and girls
a more intellig:ant appreciation for some contributions made by
members of the Negro race.

This material was to have been ap-

proved for use in the schools of Eouston.

It was to consist

of articles, including only such items as are likely to be of
interest to elementarw pupils.

The material was confined to

'

t h e achievements of th.e Negro in literature., art., science,
education., business., sports and religion.,

Followin8 each

article., there were to be brief· biographical sketches of Negroes who have rendered outstanding service in that particular

field.

A list of library books on the elementary lev el., was

9

recommended for purchasing.
Sketches of the following Negroes were prepared: Marion
Anderson., Crispus Attucks., Joe Louis., Mary Bethune., Charlotte
Brown, Blanche Bruce., Earry T. Burleigh., Nannie Burroughs.,
George Washington Carver., Benjamin Davis., Paul Lawrence

Dun-

bar., W. E. B. Du.Bois., and Archibald Grimke.
The Normal Instructor whic.h is used by many teachers in
the public schools often carries units on the contributions
of the Negro.

These are helpful units., but they point the Ne-

gro out as such and the objectives for the use of the unit are
set up in isolation.

The Neg1,o Eis to1,y Bulleti.£_ also carries

such units or lesson plans.

Tl~ey can be of great help to the

elementary teacher of social studies.

It is felt that., these

contributions., as brought out in units should be taught along
with achievements of other races ratheJ.. . than as separate units.
l
Parker stated that more often than not., the average instructor in history will devote a consideraqle portion of the
work of t h e course to a study of W. E. B. Du. Bois., to Booker
T. Washington., to George Washington Carver., , to Cartel. . G. Woodson, to Arthur Shomburg as though such a small and specialized
sampling proved anything about anything .

But what is said about

the contributions of the Negro masses - the average man and the

10

average woman?

He concluded by saying that the study of his-

tory by and about the Negro people., an aspect of American
history., should hasten the day of complete integration into
American life.
The idea of the celebration of Negro Day was first presented and introduced in Alabama in 1914 by Ivrr. V'l. R. Banks
and in 1915., he brought the idea to Texas.

Texas College.,

under the administration of Mr. Banks, was the first school
to celebrate Negro Day.

The celebration met witl1. so much

success tba t Negro Week was begun, and this developed so into
Negro Hon th.

After this g1"eat achievement., Cart er G. Vfoodson

was asked to come to Texas for the purpose of organizing an
Association for the Study of Negro Life and History.

President

Joseph J. Rhoades of Bishop College, served as the first president of ·!.;he Association..
Eistol:iy Week was begun.

The celebration of National Net;ro
Later when the State Teachers Asso-

ciation met at Ter1"ell., Texas., the question of adding Negro
History to the curriculum of the high schools was presented.
I·J r. Burnett 11 principal of the Terrell High School., asked Superintendents.

rn.

N. Mars., his opinion regardine; Negro Eistory

in the high school.

F..is reply was that this could not he done.

and stated tba t this would make the Negro feel that all would
think that he was as good as any member of the other group.
Since Negro Eistory could not be added to the curriculum, the

11

celebration of Neg ro .Day was begun in the hi gh schools and colle ~es.

Under the Super intendency of L.A. Woods., Neg ro History

was finally added to the curriculum of the schools.

At first

there was very little interest shown as to the study of Negro
History.

In 1929., the Groiler Society of Dallas., Texas pub-

lished "The Book of Knowledg e •.ir

This book included a section

on uThe Neg1"O in Texas II which wa s written by lfir. Banks •

The

publication of t;his section stimulated the study of the Negro
in hi gh schools ·a nd colleges of Texas • 1

RecOl"'ded Intel"'View with Mr.

w.

R. Banks., July 25., 1953.

CF.APTER II
THE NEGRO AS AN JN 1rEGRAL PART OF AMERICAN EISTORY

The part of the Negro in American history if understood
by teachers, and taught to the child, as a part of his social
studies, should awaken in him a greater love for his country
and a pride in hi~ race.

It will destroy the false idea of

some Negroes that July the fourth is a white man's holiday.
'
Negro children should be given the t~ue facts of history early.

They should be told that America is their country.

Their fore-

fathei-•s, worked, fought, and · died to make America a great nation.
Cba1,,les J. Parker said,

11

3,Grictly speaking, what popularly

passes as Negro history is but a legitimate segment of American
history in substantially the same sense as American history is
a part of the total stuff of world history. 111
Parker 2 further stated that there •is a need for a rethinkihg
and a reevaluation of the whole concept of Negro history.
Books of Negro history by and large have fitted Negro life into an assortment of well marked categories, such as education,
literature and art, the Negro chubch, and frequently the Negro
1

c. J. Parker, "Perspective in the Teaching of Negro Histol"Y,"
Negro History Bulletin, October, 1952, p. 9.

2

~ . , P• 15.
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in politics and the professions, as though Negroes were not a
part and parcel of the whole fabric of American life.
Too long we bave held up before the child about a dozen
Negro men and women who have l"'eached the heights in their
field and who are nationally knov.h.
the credit given them.

These people deserve all

Children should be encouraged to stu-

dy their lives and contributions, but the list should be
broadened to include leaders· of t .:"lQ local level who are in nonwhite collar positions.

A successful business man, mechanic.,

ca rpenter, landscape gardner, cook and others should find a
p : _; ce in our thinking about Negro life and history.

Some day history textbooks will be written differently.
Then no land will be singled out as rrGod I s Country~ 11
will any particular

.

sen people. 11

l

11

Neither

race 11 or class be glorified as the

11

ch6-

The Negro will be pictured as a human being made

in the image of God, and that ~e will,like other men, have a
ri ght to live in America and use his power as a voter.
One g reat omission from the history textbook is the part
the Negr•o has played in the making of a nation.

Such questions

that v'lill bri_n g out the true significance of the omission, as

Radio Speech delivered over WEIP, Chicago, September 7,
1940, Negro Eistory Bulletin, November, 1940.

14
those may be asked: "Would America be the America we know todqy, if the influence of the Negro were subtracted from our
history?

What kind of richness of life in America would there

be minus the Negro?

What would American music be?

Wbat about

the "dance" and the Cotton Kingdom? 1
The Europeans who were seeking new tr3.de routes to the
East, which led to the discovery of America., have been given
credit by some historians as t he first to touch the shores of
America.

There are persons who say t..~at the Negro touched the

shores of America before the Europeans discovered it.

During

that time the trade routes were being 'Sought., parts of Africa
were explored by the Phoenicians., lfobam..rnedans, Portuguese.,
French., and Dutch a.1.so.

'l1he Dutch entered the West coast of

Africa and established trading posts.

Here they exchanged

Africans from other tribes for sugar in the West Indies and
Brazil.

These African brought over as prisoners were captives

of war.

These captives were to be put to death or sold as

slaves.

This is the way the Dutchmen obtained f'rom the West

Coast of Africa . the Negroes whom they brough to Jamestown in
1619. 2
Because of the comrnercial changes of the time., Negroes
were brought over for laborers.

New routes to the East were

1
2

Neriro History Bulletin., November, 1940., p. 48.
Carter G~ Woodson., Negro Makers of History., p. 6.
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being sought as well as new investments in commercial enterprises.

In order to reap the benefits of these new enter-

prises., working on farms and in mines had to be done at a
larger scale.
The Indians

v1ho

were not accustomed to hard work., could

not be used., nor the white servant who was permitted to go
free at the end of his allotted time.

Neeroes were brought

over and placed among families as servants, and laws were
passed saying t ~,i8.t the Negro should serve for life.
When Negroes were first introduced into America., they were
1
sold into se1•vitude, and not into slavery.
Some received their
freedom after serving their term of years; but some failed to
receive such freedom.
cognized slavery.

In 1661., the Virginia colohy legally re-

Out of the first Negroes who gained their

freedom., there arose the "Free Negro Class."
American Makers and the Negro
The Negro has not been given credit by textbooks in the
elementary curriculum for what he has done in the discovery
and exploration of America.

When the Europeans first explored

Africa in the fifteenth and sixteenth centuries and brough the
Africans to America., they found people there as far advanced

w.

D. Weatherford., The Negro from Africa to America., p. 12..
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in their political and social oreanizations as the Europeans
l
themselves were in the ninth century.
The Negro began his
contributions in the early days when Western Eur·o-p e moved to
the discovery and exploration of the New World.
A very active part was taken by Negroes in the discovery
and exploration of America.

Negroes were in the exploration

of Guatemala., Chile, Peru, and Venezuela., in the company of
Ponce de Leon in Florida, in the expedition of Ayllon, northward from that place., with Cabeza de Vaca and Fray Earcos de
Niza in the Southwest., with Alarcon and Coronado in New Mexico., and ·with De Soto on the i:.'Iississippi.

2

On one of Columbus' voyages which led to the discovery d'.f
America, one of his ships was piloted by a Negro, Pedro Alonzo
Nino. 3 Hany of the sailors who accompanied Columbus were Negroes too.

In 1513, Nuffode Olano accompanied Balboa in the

discovery of the Pacific Ocean.

There were three hundred Ne-

groes who aided Cortez in 1522.

With the expedition of Cor-

tez in Mexico was a Negro, who finding in his rations of 1~ice.,
some brown grains, planted them as an experiment, and thus
made himself the pioneer in wheat raising in America. 4

Negro History Bulletin., April., 1942., p. 152.
2

Woodson., op. cit • ., p. l6e
3

Me1~1e R. Epps., "Chronological Survey from 1441-1700, n Guide
to the Study of . the Negro in lLrnerican History.
4

Woodson, 0£• cit., p. 6.
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Stephen Dorantes (Estevanico) a Negro trampled ac1~O0s a
great deal of what is. now the southeastern and southweste1 n
1

part of the United States in search for the
Bibole..

11

Seven Ci ties 11 of

In his search he discovered New Mexico and Arizona.

I'.!endaz was accompanied by Negroes in the founding of
Saint Au gustine, as well as Lewis and Clark in the expedition
of 18011.
Ame1":i.can gove1. . nment is a result of the conflict between
England-and her colonies in America.

England believed the

colonies existed for the benefit of the niother country.
rigb.ts and privileges were limited.
onies as her economic asset.

Their

England regarded the col-

England made laws preventin~ the

colonists from managing their own affairs except in a few
cases.·

When the colonies began to express their resistance

to those unpopular laws, England took steps to have the colonies obey the laws by force.

In this · struggle betwe.en Eng-

land and her colonies, the rights of the Negro were brought
to the forefr•ont by the political leaders of that day.
Declaration of Independence has stated,

"Ali

The

men are created

equal and are endov1ed by their Creator with certain inalienable rights, of love, lib~rty, and the pursuit of happiness."
This new interest in the Negro during the American Revolution
secured fort he race an appreciable share in defending the li-

18

berty of the country, commented Woodson. 1
One cause of the Boston Ifassacre was that a Negro out of
love for his country, insulted a British officer.

Negroes

were in front rank of those openly protesting against the quartering and billeting of British soldiers in Boston to enforce
the laws enforcing the authorization of taxation in the colonies.
,·

In the els. sh which followed, Crispus Attucks i:vas one of the
first four to shed blood in behalf of American lib erty.

The

second to die in this skirmish was Samuel Gray, then James
Caldwell and Samuel Maverick •
. Attucks and Caldwell were carried to Faneuil Eall.
bodies of the others ~vere removed to their homes.
and people ran out into the streets.

The

Bells rang

Later a huge crowd went

to Faneuil Eall to see the faces of the dead heroes.

After

the funeral, a procession six columns deep followed the four
hearses and all four men were buried in one grave. 2
In spite of the Negro 'being handicapped by the institutions of s la.very., he played an important part in the .colonies
fi ght for independence.

Leaders of that day paid tribute to

the valor and patriotism of the Negr,o.

Of the Battle of Mon-

mouth., of J:;:1,ly 28., . 1778, Bancroft said.,"Nor may history omit

Woodson., op. cit • ., p. 6.
2

Arna Bontemps:- Story.:.:,.9f~.t l12.e Neero, p. 95.
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to reco:fld that of the Revolutionary patriots who on that
day offered their lives for their country more than seven hun1
dred blaclc mentfought side by side with the whites.
Lecky said., "The Negroes proved excellent soldiers in a
hard fous;ht battle that secured the retreat of Sullivan when
they three times drove back a large body of Eessiansc 112
Negro troops sacrificed themselves to the last man in defending Colonel Greene May 14., 1781.

Negroes played a helpful

part in General Cornwallis' surrender at Yorktown. 3
The Negro came out this conflict with his status unchanged
though several states took steps to free their slaves.

An abo-

lition society was set up to speed the emancipation of the Negro.

Schools vrere established in almost all towns and cities.
The Negro played his part well in the making of America1

Fe was among · those to help find America, to clear the forest,
to till the soil and to establish colonies.

Ee has strug 6 led

through toil and hardships to the happy moments where America
now stands.
aploitation of the Negro
Virginia, the mother of presidents, was the mother of

l
Woodson, op. cit., p. 126.
2

~ . cit.
3

~ - , p. 126.
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American slavery.

In 1619., the Dutch trading vessel landed

t wenty slaves at Jamestown and started wbat was to be the
greatest exploitation of human beings in the history of the
world.

Virginia and the other southern states found slavery

profitable to them and thereby tried to justify it.
so far as to try to justify it on moral grounds.

Some went

Their philos-

ophy seems to bave been based. on the theory that "if it will
benefit me., it is right."
Sle.very was introduced in all the thirteen colonies but
because of the climate and other g eographic conditions the
northern colonies did not find it profitable and liberated
their slaves and enacted laws a gainst it . . The South with its
larg e rice., cotton., and tobacco plantations., found in sla very
a rich supply of cheap labor.

Slave labor could be made as cheap

as his mas te1"' rs conscience and heart we1.·e small.
Slave labor and the plantation system in t h e South made
the South t h e Cotton Kingdom of t h e world.

Two-thirds of the

cotton produced in the world in 1840 was produced in t h e South. 1
The invention of the cotton g in in 1793 helped to make
slavery more desirable in the South.
hand in hand.
l

ill£.. .,

Cotton and slavery went

Not only were Negroes producers of cotton but

p. 222 •
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some were fine builders, brick masons, carpenters, mechanics,
and ironsmiths.

Most of the beautiful wrou ght iron balconies

and grilles in old New Orleans, Charleston, and other lovely
cities in the South were made a long time ago by Negroes who
l
were slaves.
The exploitation of the Neg ro for the enrichment of the
white not only developed the South as the Cotton Kingdom, but
it resulted in t be development in social classes among the
white southern aristocrac y on the one hand and

11

poor whites"

on the other.
Recohstru ction Period
Reconstruction had its beginning in school houses and
not in state houses. 2

The first effort to educate the Negro

was started during this period •
.This was a p eriod of transition for the Negro.

Ee was now

free to take his place in society as a freeman, with duties and
responsibilities thrust upon him.
with the 1'poor whites II

in the labor market.

and m,tst learn to use it wisely.
baggers II and

11

Ee was now in competition
Ee had the ballot

With the aid of the "carpet-

whi t e s ca lawa g s n they vrnre able to maintain a c er-

Lan gston Hughes, The First Book of Negroes, p. 12.
2

Carter G. 'Noodson, Story of t h e Negro Retold, p. 165.
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tain amount of political and economic freedom.
If slavery produced three classes of society - land aristocracy, slaves and poor whites - emancipation eliminated one
as far as economic status is concerned and reduced the status
of the other.

The status of the upper class was reduced and

that of the poor whites and Negroes leveled off economically.
They nov, had a common interest and goa~.
Th:i.s period was more than just makibg adjustments for the
freemen.

It was a social and economic revolution for the en-

tire south.

Universal manhood suffrage, free public schools

and other reforms were made that helped:.the poor white as well
as the. Neg1. . o.
This/ -oeriod is often referred to as one of corruption in
politics because oft he political position hold by Negroes in
the National and State Governments.

-Nriters of history would

have students believe that it was · the Negro legislators and
congressmen that caused the corruption.
was in the minority.

The Negro office holder

Only twenty-three Negroes served in Con-

gress from 1868 to 1895. 1
Negroes held important southern positions including lieutenant governor, governor and superintendent of schools. The

~ . , P• 172.
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Negro was very interested in acquiring an education therefore
he sought the position as superintendent of, education in the
reconstructed governments.

In the state or' Louisiana, James

Brown served as the Negro superintendent and Jo:r;i.athon Gibbs
served as superintendent in Florida.

J.C. Corbin, a grad-

uat e of Ohio University, was appointed to the superintendency
of schools in Arkansas.

He was a man of distinguished hon-

esty, and. after the overthrow of the Republican Party in Arkansas was appointed to the principalship of the state school
for Negroes at Pine Bluff.l
It is generally said that reconstruction was a failure,

but accord5.ng to Woodson in a broader sense it was a g reat
succes s . 2

The reforms made by the leaders of the Negroes and

carpet - baggers can never be overcome.

These men democratized

the governments of the Nev, South by establishing free manhood
suffrage and apportioning representation on t h e bases of population rather than on interest, and they also provided for the
first public school system the South ever had •
. The lfo 0 ro in

I✓Iodern

Society

Success against the odds is the American ideal. 3 Negro

E. Franklin Frazier, 11he Ne~ro in the United States.z p. 143.
2

Woodson, op. cit., p. 179.
3

~win Embree, Thirteen Against the Odds, p. 1.
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,f

.teachers should teach the heroes of the race with pride who
have carved their careGrs out with their own hands and their
own wits, who started at the bottom and have climbed to the
top.

These American heroes are modern pioneers.

They had to

face all the trials of their white neighbors, they had to overcome the greater obstacles - the degradatioh of slavery, the
generations of illiteracy and dependence, the current prejud1
ice and discrimination.
The Negro began immediately to build upon the foundation
he made before the Civil War and by so doing soon developed into one of the most successfully constructive elements in our
economical history.

In 1910., the census showed that the Ne-

groes constituhed about thirty per cent of the ·population of
the South and more than one-half of the agricultural laborers.
The Negroes were useful citizens and only a few could be found
~10

were not disposed to work for a living.
According to Woodson,

2

seventy-one per cent of the Negro

population was engar:;ed in agriculture, forestry.,. and animal
husbandry.

In agriculture the number employed included farmers,

planters, overseers, owners, tenants, and managers.
Next to ac;riculture the field in which most Negroes are
employed is in domestic and public services.

2

So much improve-

-Ibid.
Carter Woodson, 1.I1he Negro in Our Fistory, p. 447.
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ment has taken place in the unskilled Negro laborer that the
increasing efficiency has made it hard to distinguish between
:bhe · skilled and unskilled laborer.

In skilled labor., Negroes

are employed as brick and stone masons, blacksmiths, glaziers.,
painters and varnishers, pl'asterers, locomotive firemen., machinists., coopers., plumbers.,gaa and steam fitters and tailors.
Building upon these achievements in labor., the Negro

,

has towered higher and higher in the professions .. ·-

In just

forty-five years.after freedom., the Negro race, proquced physicians and surgeons., dentists., musicians., lawyers., chemists,
artists, sculptors., authors., editors, reporters., architects,
and civil engineers, classroom teachers and speci~l teachers
of music., art ,:,_nd dance.
Woodson2 stated that a half ·of a century of prog1"ess by
t'he Nee;ro in the professions has achieved enough for ,him to·
be brought within the range of comparison with the whites., givin~ evidence of the ability of the Negro to meet the test of

compe:bition.
'rhe achievements. made by the Negro in spite of tremendous

handicaps stamp him more as a man of courage than his oppressors
on whom he is constantly gainine;. 3 The Negro in politics is
1
Ibid., p. 449.
2

Ibid,, p. 451.
3

Negro Eis12_o_ry Bullet?:_£., June, 1948.,

p.

205.,

The V. R. Banh LibrP--ry
ir'e Vic~ A. & M. C0ll~t•
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still a factor. 1

Free Negroes voted in colonial times, and since

then there has not. been a period in Amel"'ican history when the
Negro was totally denied the right to vote.

In the twentieth

centµry there were twenty-three Negro congressmen and two senators, namely :Hiram Revels and Blanche K. Bruce.

The Negro

has held outstanding positions in the government.

The right

of partic:lpation ip gove1 n.rnent was taken from the Negro inime1

diately after President Hayes witl1drew federal troops from the
states whicl1. had revolted,

2

The conscience of America h1s been

awakened to their political plight and _forward looking labor.,
civic and state a 6 encies actively engaged themselves and restored for th.e lfogro hls full political status.

The migration

of the Negro to industrial centers has been outstandins although aggravating race prejudice ba~ increased the political
power of the Negr•o. 3
It is true that Negroes hold state offices in our.government.

Adam Powell., Jr. was the first Negro to be elected to

the Congress of the United States of America from New Yov.k City.
During his political years, he enjoyed the secretarial as sis- -.
tance of well-poised Hattie Freemen who said of Powell that because he puts the service of humanity first, the horizons of

Vfoodsem, ~• cit • ., p. 559.
2

Ben Richardson., Great American Ne~roes., p. 195.
3

1:f oodson., OJ?• cit., p. 559.
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his cle1•ical and state achievements are limitless.
In teaching., boys and girls should be informed of the
achievements of Adam Powell., Oscar DePriest and Nilliam Dawson as con8 ressmen along v1ith other great statesmen.
A

study of the cultural contributions of the Negro tes-

tifies to the high calibre of their achievements.

These have

affect ed t h e Negro as a race., the American people as a nation.,
and Cl'].<.:::.n the interna tiohal scene.

Achievements have been

made in all the fields of culture but so numerous are these.,
all cannot be included in this study.

Notable contributions

have been added to the storehouse of art., hovrnve1", only a few
of the most outstanding ones as listed in the Yearbook 1941-

1946 will be included. ·
Richard Barthe., sculptor, painter., was educated in the
puplic schools of New Orleans and studied, at the Art Institute
of Chicafso.

The highlight of his career wa s the award of the

commission by the Eall of Fame committee in 1946 to make the
bust of Boolrnl" T. Washington., for placement in the Eall of Fame
on the campus of New York University.

Barthe is the only Ne-

gro enjoying this distinction and the only Neg ro artist listed
in 1Vho' s 7lho in Ame1..,ica 1946-1947.
It is generally ag1"eed that Negro music has a great future
and as ·Nill Marion Cook stated:
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Developed Negro music has just begun
in America. 'I1he 1-..merican Negro is finding
himself. Ee bas thrown aside puerile imitation of the white man. He has learned
tbat a thoroueh study of the masters gives
knowledge of what is good and how to create.
From the Russian he has learned to get his
aspiration from within: that his inexhaustib le wealth of folklore legends an~ songs
furnish him with material for compositions
that will establish a great school of music and enrich music literature.l
In nost phases of music the Negro has made a decided contrioution.

In the vast realm of musical endeavor there.is no

area in which some musician of color b.a.s not excelled.
l/Iarian Anderson., who won national recor;nition br winning
an appearance with the Philharmonic Symphony Orchestra in 1935
was ;su. ch a sensational success that critics acclaimed 1 her as
11

one of the greatest sing o:c s of our times.

11

After she had ap-

peared in 't1ovm Hall., Time . reported tba t "one of the most curious audiences of the s c.:.,s on had gathered to hear a singer
whose name .had already spread. the length and breadth of Europe. 11
A musical critic of the New York Times wrote of her as
of the e;reatest living singers • 11

11

one

Toscanini also heard her and

said,"A voice like hers occurs once in a hundred years. 11

She

was the firEt Negro sing er to app ear in a recital in the Metropolitan Opera House in New York.

She won a merit a.ward of

the New York Youth Committee and the Republic of Liberia hon-

Negro Yearbook,_ 1937-1958, p. 480.
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ored her with its hiehest award, the "Order of African Redemption.11

c.

In the field of concert artists, Jules

Bledsoe, Anne

Brown, Roland Rayes, Paul Robei-•son, Lillian Evanti., Earry T.
Burliegh and others have made great contributions.
"

~

V/illiam D. Allen as pianist-accompanist., at home and abroad has given many recitals and has been accompanist to Todd
Duncan.

So great are the achievements of these specialists

that they all cannot be mentioned.
Robert Nathaniel Dett., concert pianist., director,· lecturer
and ar1,~nger , received:' the Earman first award f9r creative achievement :.in music in 1927.

Ee spent the last days of his

life as a musical director of. the United Service Organization
wh:re both Negro and white sang together.

In doing this a

new understanding and comradeship were established among both
civilians and soldiers. 1
Phillippa Duke Schuyler., composer and pianist, won eight
consecutive p1,izes in the New York Philharmonic Society 1 sn9tebook cont est for youhg people at the age of eleven.

She was

barred from another participation because of her brilliance.
As a piano student she was awarded the highest honors by the

l
Negro YearbooJs, 1941-1946, p. 429.

30

National Guild for Piano Teachers.

A study of her achievements

should be an inspiration to any boy and girls.
Rudolph Dunbar, clarinetist, was the first Negro to con~
duct tb.e London Philharmonic Orchestra and t be first since
Samuel Coleridge-Taylor to conduct the British Symphony Orchestra.

Ee has also published a textbook on clarinet playing.
Samuel Coleridg e-Taylor, vJho in so many ways identified

himself with the Negro people of 'Ghe United States., began the
study of the violin when he was no more tban six years old.
Ee studied at the Royal College of :Music.

Ee became famous by

the production at the college of the first part of the
wa tha II triolo gy,

11

11

Eia-

Eiawa tha' s 'Nedding Feast,."

In the position of dean of the Negro composers in the United States., Harry T. Burleigh., won a place not only among the
prominent song writers of America., but of the world..

His work

reveals a keen sense of melody and at the same time great technical excellence. 1

For his general achievement in music he

was awarded the Spingarn Medal.

J. Rosamond Johnson, a composer of many original ideas and
in pure melody, is not surpassed by any other musician of the
race. 2
In popular n;iusic Negro musicians held a very prominent
place as composers, arrangers, band leaders and soloists., both

Ibid • , p • 430 •
2
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vocal and instrumei'ltal.

Duke Ellington., pianist., arranger.,

conductor and band leader has reached the top of bis profession
and as a composer of dance music he has no peers.

He has re-

ceived many honors and in 1943., his orchestra was elected as
tlle favorite swing band of 1942., the first Negro orchestra to
win top place in the cont est.

Too numerous to list are the

names and achievements oftthe band leaders who have made places for themselves in tbe field of popular music.
To perceive the significance of the Negro in the American
th e. ~er., it is well to remember that a native art grovrn only
on a native root.

The Anglo-Saxon founders of American life

was a stel:'n-minded folk to whom the ta.eater was nothing less
than the "antechamber of the devil 111 and actors were "caterpillars of the commonwealth. 11
In the world today., no f or•ce is more powerful than that
of public opipion.

The Negro realized that he must use this

social force in hls way on ·h is own behalf., if his dreams of
occupying his rightful place among other groups are to be realized.

The stage., the screen, the radio, and the press are

all mediums through which Negroes are definitely creating and
influencing public opinion.
The most remarkable single figure in Negro theater history is Ira Aldridge., an Amel"ican Negro who a century ago was
l

Edith J. R. Isaacs, The Nef;ro in the American Theaterl !2• 14.
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acclaimed throue;hout Europe., especially as Othello..

Eis style.,

his standards, and his success have been a vitalizing influence
1
on Negro actors across bo.th tb,e ocean and years.
Because of the popularity of the black face ministresy.,
all association of the Negro with the classic drama was effectively erased from the public mind.
light musical comedy.

Later the turn was to

Outstanding in this field was Earnest
One of the foremost
comedians
.
f

Eo[:;an, and William and Walker.

of the American stage and a member of the
Williams.

11

Follies 11 was Bert

About thi-s time a remarkable personality lifted

light entertainmmt to the plane of art.

This was none other

'i

than Florepce Mills.
said

11

Vfuen she di-ed in 1927, the New York Times

Eer fame in the int ernation'al theater is more than a sign

of the advancement · of the Negro.

She was one of the leaders

whose accomplishment sets the whole racial movement a notch or
two forward.n 2
After many years the serious play of Negro life broke
through to public favor.

It was at this time that Charles

Gilpin began his career as a variety performere

s.

Ee was hon-

ored at the annual dinner of the Drama League, as having contributed most to the American theater during the year.
he was awarded the Sp:i,.ngarn Medal.
l
~ - . , p. 21.
2

~ • , P• 129.

Later
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Others who have gained distinction in the theater include
Ethel ;Va ters., Etta Moten., Eilda Simms., Clarence l1Iuse., Louise
Beavers., Fredi Washington., Richard B. Earl"ison., Bill Robinson,
Rex Ingram., Stepin Fetchet, Muriel Rahn, Lena Eorne., and Hattie
McDaniel.
Katherine DQnham whose achievement and recognition as an
artist., an anthropologist and as an authority on the dances of
the )fest Indies., was ext ended an invitation
the Yale University Graduate School.

t◊

lecture before

A similar contribution

has been made by Pearl Primus, a dancer.

Critics speak of her

"terrific power., exuberance, ease and control - her bold and
astonishing originality, 11 all. of which were developed in the
short period of three yea~s.
Just as influential in the field of popular entertainment are Hazel Scott., Mary Lou Williams, Dorothy Donegan., jazz
pianists.l
In no other field has the Negro with artistic aspirations
found the road so hard as in that of cl.a ssic drama. 2

For the

Negro to continue to make a genuine contribution., it must not
be fore;otten that it is very valuable to give to young performers fundamental training in appreciation and teclmique.
The rise to.eminence of representative men and women in

i
Negro Yea.rbookL 1947, PP• 437-455.
2

Benjamin Brawley, Negro in Literature and Art, p. 126.
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both church and state, as educators, statesman, artists, and
men of aff airs, should be cited for the emuiation of the youth
who are so liable from the scant mention of such men and women in the histories which they study and the books they read
to conclude that only the lowest and most menial avenues of
service are open to them. l
The Negro church, according to DuBois is the only social
ihstitution of the Negro which star.ted in the African forest
and survived slavery.

This fact he stated .later accounted fma

its extraordinary growth and vitality.

The rapid growth of the

Negro church organizations during this period was a phase of
the emancipation of the Negro from white guidance.

The Negro

church after the restoration of whitG supremacy, became a very
effectiv-e agency in accommodating the Negro to his posi-tion in
to Southern society.
Vfuatever remained of his African religious heritage was
rapidly lost and the Negro assimilated the forms of religious
•

life found in the American environment.

2

Today there are over

thirty-four thousand, two hundred five independent church buildings v1hich for the most part have been built from individual
contributions.
Today's Negro pulpits bo€\S.t of men who compare favorably
!,

John W. Cromwell, The Hegro in American History., p. 1.
2

W. E. B. DuBois., The Negro Church, p. 5.

35

v;ith the best trained men of any race or faitp...
pride to such outstanding churchmen as

We point with

L. K. Williams, F.enry

Allen Boyd, Adam Powell., Sr., Bishop Jones and many others
even :i.n our local comnru.nities as leaders worthy
emulation by boys and girls of our race.

of study and

The achievements

of the Negro race, through their churc):i..men, will help the moral
and spiritual life of the nation.
Along with the church which represents the Negro's most
important organized social adjustment to American life is . the
family.

During the latter part of the nineteenth century 2.nd

the first decade of the present century, two general tendencies
according to Frazier, were apparent in the development of the
Negro family. 1

First, there was an ever increasing number of

stable families with a pattern of family organization similar
to the American pa:btern.

These families were found in b..0th the

rural ana urban communities.

By 1910 a fourth of the Negroes

in. rural areas and twenty-two per cent of Negroes in the cities
were homeowners.

The second tendency is represented in the

development of family life on habitual and sentimal basis
among Negro masses in the rural South.
of these developments.

Migration affected both

2

l
E. Franklin Fra.zier, The Negro Family in the United. States,
P• 315.
2

-

Ibid., p. 246.
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Family disorganization is more prevalent and home ownership is lowest in the class of domestic workers but is higher
for laborers and unskilled workers in industry.

Home owner-

ship plays a very important part in the stability and organization of families.

Negro families show a great difference

in st a ndards and they have made rapid strides in securing for
himself beautifully decorated homes, with adequate space and
furniture and equipped with all modern conveniences.

The fa-

milies for the most part are so organized that the boys and
girls are exposed to the latest books, newspapers, and magazines, and are given many educational opportunities.

CF.A PTER III
NEGRO HISTORY IN TEE ELEI1IE11TARY CURRICULUM

Much time and.. energy can be wasted if the teacher is uncertain on t h e subject matter to teach at a giveri age and grade
level.

What th teach is more important than the method used

in teachin g .

Since social studies deal with human beings and

their relationships., it is very important tba t the material
be sel e cted in such a way that the outcome will be desirable.
To the elementary pupils, social studies are narrative
and descriptive.

Social studies are concerned with people,

what t h ey do, and what happens to them or with physical realities tbat can be se en.

Euman experience considered in terms

· of concrete examples . is elementary. The same experience considered in terms of g eneralizations is advanced. 1

The ex-

perience of the Negro, indivually and collectively should be
presented to the child in a narrative form.
Teachers who are slaves to the textbooks will find it
difficult to include the Negro in their social studies program because of the limited amount of material about the Negro in their social studies program because of the limited
amount of ma teral

a bout the Negro found in the textboolrn.

l

Erling Eunt, Education Digesti February, 1953., p. 3le
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The question now arises,

11

How can the teacher integrate the

study of the Negro in the elementary curriculum?"

This can

be done by:
First, the teacher must be proud she is a
Negro. She must be proud of the contributions the Negro bas made, and is making
now.
Second, the teacher must be resourceful
enough to find material relating to the
Negro.
Third, She must not be a textbook teacher.
Most textbook writers fail to mention the
Negro except as a slave.
Fourth, In connection ~~th the resourcefulness of the teacher, it should result
in building up a ligrary of materials for
student reading.
Fifth, Careful planning should be donefor
the teaching of the unit. It should be
taught not as a separate unit, but in connection with development of America.
Herman Dreer stated that if you really teach your subject
matter, no matter what it is and teach it fully with perspective, you will be sure to teach some Negro history.

He further

stated that it does not matter whether any school system has
a formal course of study in Negro history or not~

The impor-

tant factor, the most important of all, is for teachers to know
Negro history and for them to desire to teach it to children. l
l

Negro History Bulletin, April, 1950, p. 167.
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Eow to Te~
According to Saucier, "The so.al.al studies should provide
the child with numerous vital experiences that will increase
and enrich bis stock of meaning and develop in him sound
habits of thinldng . 111

Two objectives given by Saucier are:

the development of social intelligence and the development
of social attitudes. 2 Children are interest ed in the likes
and dis ~ikes, the _beliefs, the customs and the conduct of
other people including those of the past and the remote area.
The material of any social studies program should be
selected vvith the inter est, ability, and the need of society
in mind.

If the child is .t o develop social intelligence, he

must be familiar with the makers of America, tbeir problems,
and their contributions.
The content of course .

in

the history of the United States

has varied from g~neration to g eneration.
have been emphasized at di.ff'erent times.

Different aspects
Political administra-

tion, wars, names, and dates provided the framework and formerly dominated the content of textbooks and courses. 3 The

w. A. Saucier, Theory and Practice in the Elementary Scho21.,
P• 307.
2

Ibido
3

Th~ Report of the Committee on American History in Schools
anu Colleges of the American F.-istorical Association the
Mississippi Valley Historical Association, the Nati~nal
Council for the Social Studies. ·
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changes in our society have shifted this emphasis to that of
social and economic problems.
From the report of the Committee on American History in
Schools and Colleg es of the American Eistorical Association,
the National Council for the Social Studies., and the Mississippi Valley Historical Association., this theme was prepared for
the middle grades: 1'How People Live.n
This was further broken dovm into sub-topics as follows:
a.
b.
c.
d.

Exploration of the hemisphere
Types of settlement
Ways of living
A narrative account of the Westward movement
of people
e. People who came to America
f. , St;udy of maps of the United States. 1

No treatment of these topics can be complete without including the Negro as an explorer, his influence in shaping the
life and ways of living in the colonies., and the V'lest movement
of the people.

Representative dates listed by the committee

were 1492, 1519., 1607, 1620., 1763, 1776, 1789., 1803, 1819, 1848.
Between 1492 and 1848 great events in American history
took place.

This was more than three hundred fifty years of

struggle, sweat and tears by people of all races.

The progress

made during these years was due to the contrihutions of labor
supplied by the slaves and the agitation carried on by the
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friends of the Negro and free Negroes themselves.
Among the representative persons to be studied as outlined
by the committee are:
Daniel Boone
Samuel de Champlain
William Clark
Christopher Columbus
Francisco Coronado
Benjamin Franklin
Fernando Cortes
John Smith
La Salle
?Jilliam Penn
Roger Williams

Brigham Young
Fernando Magellan
Sam Houston
Themas Jefferson
Meriwether Lewis
Francis Drake
George Washington
Hernando De Soto
Jacques Marquette
William Bradfordl

This list should be expanded to include such persons as
the following:
Nuffode Olano (Ee accompanied Balboa in the
di·s covery of the Pacific Ocean.)
Estevanico (In the exploration of the southeastern and southwestern part of the United
States., he discovered New Mexico and Arizona,)
Benjamin Banneker (Ee was one of the leading
mathematicians and astronomers of his day 1
F.e also served on the L 1 Enfant Com..~ insion
which laid out Washington in the District of
Columbia.)
Phyllis ·wheatley (She was the first Negro woman poet.)
·
Peter Salem (He distinguished himself at Bunker Hill. For his outstanding service fourteen
American offic-ars commended him to the Continental Congress.)
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Lemuel Haynes (He was a Negro 11 minute man~
of American Revolution and later became a
preacher to whites in New England.}
Richard Allen (Ee was an outstanding character in the religious sphere and was in the
organi~ation of the Free African Society.}
Toussaint Louverture (He helped in the establisbment of the independence of Haiti.)
Frederick -Douglas (Ee was one of the famous
orators. He also rose th the honor of appointment as Minister of Haiti.)
This factual information about America and those who
-helped to make it will serve in a large measure in developing
the soc:tal intelligence of the child.

Social intelligence

should contribute to the development of proper social attitudes.

A knowledge of the Negro{s contributions to America

should result ·in a better appreciation of the race by Negroes
-- themselves.

Since Negroes helped to make America, it should

result in a greater love for America and her ideals.
The committee further proposed that the material suggested
for grades seven and eight may be organized for teaching purposes in various ways: the materials are not here presented as
a course outline. 1 The theme and the followin~ topics indicat!"e phases of history which should be heavily emphasized in
these grades o

1
~ - , p. 770
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rtrrhe Building of the Nation"
Topics
1. The American Revolution. (In teachin~ this
phase t h e Neiroes who contributed to the colonial development and v,rho took part in the
military events should be taught along with
tJ1e others who contributed.)
2. The Rise of Industrial Northeast, Plantation South and Free Farm West c (The contributions of the Negro as an economic factor as
well as inventions could be taughto)
3. Territorial Development, The Strug~le over
Free States., and the Civil War. (With this
phase should be include'cl the Negroes in the
service of tb.e Confederates, the commissioned
officers, and tr~ Emancipation.)
4. T.he Development of Vfaterways., Highways.,
Railways, and Airways, and Domestic and International 'l1rade. (The pertinent inventions
of the Negro could be tanght.)
5. Recreation, Sport., and Social Life. (Emphasis should be placed on the achievements of the
Negro in the theater, music, movies, and sports.)
6. The Rise and Influence of Maj or Com.1.uUnications Industries. (Here emphasis should be
placed on the pertinent inventions of the Negro.)
In developing these emphases in history, it is suggested
that representative dates and representative persons be studied by all pupils.

This list too, should be expanded to in-

clud~: rtepresentative persons of the Negro race of the same
caliber who have made similar contributions.
The reading assignments should be made as rich and varied
as possible.

By integra ting, the boys and girls will have in
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mind a definite patter? of historical development and a clear
understanding of the nature and values of American civilization.

They will have a lasting fo undation upon which they

can build as the · events of their life time unfold.
Approacp.
:r · t ory '~vvTeek i s one o_f' the c1.JB.nne
1,..~
l s ti,.., . h
N egro T.Lis
.:.J.J.·oug h wruc

boys and g irls learn of the achievement of the Negro.

In re-

gard to t he observance of Negro History ~Veek some skeptics asked:
Is such a device necessary?

And if it is, is a week set aside

for the purpose the best way to accomplish the goals sought?
It must be admitted tbat so great are the contributions that
they cannot be presented in a single week's time, satisfactorily., so as teach ers of social studies it is our task to make
it a definite part of our prog r am.
The question now arises as in what form shall the work
be presented to t h e boys and g irls?

Shall it be g iven in the

ordinary narrative - descriptive form, modified to suit the
capacity, or sha ll it be woven into the form of a story? There
are three ways of getting the material before them:
1. The story tliat centers around an ideal person.
2. The story whose center is a real historical
personag e.
3. The story that is built about events and institutions as the center.
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The second form of historical story is the one in which
the material is grouped around a real historical fi gure.
is here study still - but of little different sort.
events can be present ed.
an abundance of material.

This

Fact ans

In this aspect of the ·w ork, there is
Here all the heroes and heroines

who have made any contribution in the period studied can be
present ed.
Boys and girls have an admiration for that which is heroic.

No more powerful formative influence can take hold on

the heart and mind of them than a splendid heroic character.
The life of the child grows toward the life he studies and
admires.
They should be given possession of the picture side of
learning events in American history.

In this respect, pic-

tures should be collected, studied and presented;along with
t h e events, Negroes who made contributions should be presented.
Savoy has done valuable work in setting up approaches
for presenting the Negro in the social studies program.

One

approach he says is to build up respect for different nationalities and r a cial groups.

Through an understanding of the cul-

tural contributions which each g roup has made in America.,. the
coming g eneration can build mutual respect, not only for similarities, but also for differences which mark each group.
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It cannot .be denied tha t early school training is immensely
import ant in shaping character.l
0 .!.1e of the best approaches is to blend into the study• of
the development of our country the accomplishments of the Negro in the same v1 ay that other peoples and individuals are included •

It s..½.ould be clearly understood that the influence

of the Negro in history should not be taught as a :a eparate unit
but as an important part of the social studies program.
Sources of Material
· A s eparate history of the Negro in America is no more logical than a separate history of the Spanish in America or the
.
.
.
2
Frenc h in America.

But the situation is not quite the same.

All Ame;rican school children have heard or read in their histories of Columbus, Ponce de Leon and Balboa.

This is true

because stories of these heroes are foun~ repeatedly in textbooks in the public schools.

At pres . nt these books do not

include Crispus Attucks, Nat Turner, or Denmark Vessey.
as

So

teachers of social studies in the elementary school, there

must be resourcefulness enough to find naterial relating to
the Negro.

w.

F. Savoyri "A Report to the Association on the Study of
Negro Life, 1 Negro History Bulletin., p. 55.

2

Marguerite Cartwright, "Negro History Week, 11 Negro Eistory
Bulletin, April, 1950 1 p. 165.
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Not only 'should Negro history be integrated with social
studies in the elementary curriculum, but the accomplishments
of what . is labeled '.' the average Nee;ro" should be integrated
with the nationally known Negroes. · After all the things to be
interested in getting over to the boys and girls are the qualities as wel l as t the abilities of the individual, who has
made Americn great.
Books h a ve been written about the contrihutions of the
Negro to music, art, literature, education, science, and others.
The teacher• is on' her own to gather information on the "unsung
heroes."

Newspaper and mag~zines are rich sources for material

on these people.

An example of this appeared in the Eouston

Chronicle, July l, 1953. 1

This article dealt with Mr. Tom

Wilder v1ho had served forty-four yeai-•s as Red Cap at the
Southern Pacific station in Houston, Texas.
The traits of character that enables a man to work for
forty years as a Red Cap deserve study by the youths of today.
This is only one example of material that can be found with
effort on the part of the teacher.
This approach is also in keeping with curr ent practices
of beginning the study of any unit on the local level.

History

on the local level is b eing made daily and it is being influ1

News item in the Eouston Chronicle, July 1, 1963.
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enced by the activities of Negroes as well as other races.
It is true t ha t daily papers tend to ignore the accomplishments of the Negro in contemporany society., but now and then
articles will appear that may be useful in teaching Negro
life and culture.

The teacher should not attempt to picture

the Nersro as a race that . has not made mistai{es., or a race without faults.

Neither should the race be pictured as the infer-

ior race and thereby develop in the child an inferiority complex.
Parker stated that Negroes have been and still are both
good a nd bad., wise and unwide, worthy and unworthy; it is,
therefore., hardly the mark of wisdom to whitewash them and
give them a clean bill of health simply because of the tragic position they have occupied in America. 1
Another example of material that can be found ih magazines
appeared in the Life magazine, May 4., 1953.
cial issue on 11 Africa:

A

2

Continent in Ferment. 11

This is a speThe issue deals

with the life of the people in Africa; Liberia., Afl"'ica' s ohly
republic; the contributions as well as pictures which could
be used as a source of material.

c.

Another useful article ap-

J. Parker, "Perspective in the Teaching of Negro History.,"
Negro History Bullet~~, October., 1952., p. 9.

2

Life., May 4., 1953.
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peared in t h e ~ magazine, May 11., 1953.

1

A library on the elementary level for student reading is

a very rich source of material alsoo

Many books and maga-

zines are now available and can be secured for use in the
elementary school.

A complete file of the Ne5ro History Bul-

letin which contains a storehouse of knowledge on the Neero
could be added to the library along with the monthly publication of the Bulletin.
Filmstrips and a collection of pictures which should be
used in the makihg sources of scrap books too, w·hich may be
used.

The resourceful teacher with her careful planning

could accomplish the final and most sought for goal which is
integ ration.
A sugg estive list of books and magazines on the Negro on

the elementary level appears in the appendix.

This list of

books was taken from the Children's Catalogue, 1951-1952. 2

~ , May 11., l953e
2

Children's Catalogue, 1951-1952.
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CF.APTER IV
SUMMARY AND CONCLUSION

Summary
T'D~ Negro has made contributions to the culture and civi-

lization of America and does have a legitimate claim to a
part in the history of achievements and progress.
Because the Negro has been misrepresented, neglected, or
entirely omitted in the textbooks, integration is necessary.
Materials that can be us ed .in the elementary schools are
available.
The Ne gro has a worthy part, in spite of difficulties in
all fie l ds of culture.
Throu ri;h integration boys and girls will know more of the
neglected aspects of American life and history which will
yield g reat benefit to the American organic structure.
Through a deep appreciati on for achievements and careful
planning of the social studies teacher, information on minority groups can be integrated into the normal pattern of instruction.
Conclusion
There is one test of social studies teaching that cannot
be measured ih te1"ms of per cent.

This is based on the quality
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of the citizen tbat the schools produce.

If America or any

nation is to survive., the type of citizens ·p roduced in our
schools will be responsible.

Our leaders of today and the

coming generation must be men of culture., they must have the
fullest possible introduction to the culture of the race., its
history, its literature., and its art.
ess an international mind.

The leaders must poss-

In this fast moving age isolation

is w0>t. possible.
Savoy., in his report as the State Chairman of the Association for the

Study of Negro Life and History said.,

11

The

public schools are legitimately the medium through which the
cultural antipathies can be examined., modified., abated, or
cor1"'ected. 111

This statement is made with the fore knowlede; e

that other major environments may affect the attitude of the
students.
knowledg e.

Tolerance depends in the first instance upon
If we want to improve anyone, we must Yrnrk chiefly

throu gh his environment.

T\vo

factors have been effective in

creating the present unsocial situation of which the race is
aware: (1) Lack of proper information of the contributions on
one hand; and (2) A pattern of separate schools which has not
only crystallized the caste system but has prevented a change
toward democratic practice by preventing contact with other

Negro History Bulletin, December, 1944, p. 55.
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groups. Facts about a misunderstood people., integrated in the
course will certainly be helpful in increasing good will
and mollifying antipathy.
The Negro has been the most neglected race in history and
certainly the most distorted in literature.

Properly integra-

ted information., showing the relation of all races" including
the Negro in t he making of America., will have a wholesome
effect on the lives of . the boys and g irls in the elementary
schools.

If facts are presented along with the contributions,

a greater a ppreciation will be developed for all people.
The public schools must prepare for a comprehensive integrated program of community preparation for chang e. They can
play an ever pr ogressive role in tl1is process.

11.he schools

can., a ccordins to Norman D. Eumphrey of Vfayne University in
his

11

Ra ce Can VVork Toward Democracy.,"

introduce more facts

about kno.-, n Negro achievements into their subject matter. They
can demand c;reater knowledg e and training on racial matters
from their present teachers.

They can open their facilities

to interracial neighborhood programs.

They can have round

t able discussions participated in by Negro and white leaders
befor e assemblies. 1
Through proper education human relations can be improved.
1
~ - . , p. 56.,
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The feeling of strang eness, fear, and hatred will be lessened
by the proper teaching about races.

It is fair to believe

tbat if the elementary schools do their share in the programs
of integration for minority groups, t11e problem involved in
findin g a proper, fair and satisfactory place in this democracy vdll have warm support in the home, church, and wprkshop.
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